
Stratford Primary School: Improvement Plan for 2023

Strategic Goals: 2. To ‘PRIORITISE’ the first four years of a child’s schooling so they can achieve success with the Stratford Primary School Curriculum Milestones. 3. To ‘BUILD’ teachers capability
by embedding the Stratford Primary School Teaching Philosophy into the SPS Curriculum, which supports each student to be the best they can be.

Improvement Goal 1:

To raise the achievement levels of writing across the school (students).
To develop a shared understanding of what a quality writing programme is and how to implement this (students and teachers).

Improvement Target 1: Where do we want to be at the end of 2023?

The school will prioritise: 1. Staff involvement in writing PLD to strengthen their collective knowledge and delivery of effective practice; 2. Exploring and developing strategies that extend
partnerships with parents and whānau to support their learner progress and achievement; 3. Gathering the voice of learners to inform evaluation into the impact of changed practices on their
engagement; 4. ERO’s role will be to support the school in its evaluation for improvement cycle to improve outcomes for all learners. ERO will support the school in reporting their progress to the
community.

Baseline Data: (Where are we now? What is the justification for our improvement target?)

3+ Year Cohort review from the Principal: The Principal has been tracking ākonga who have been at Stratford Primary School for three or more years. The Principal has tracked two groups: Individual

Education Plan (IEP) ākonga and the remaining ākonga. Results showed for the remaining ākonga in Yr 4, 6 and 8 that…
➔ 18 (81.7%) of Year 4 ākonga were ‘working within’ or ‘exceeding the Curriculum Milestones. 12 Girls (92.3%) and 6 Boys (66.6%) were ‘working within’ or ‘exceeding’ the Curriculum Milestone, which

highlighted discrepancy between the genders. 6 Māori ākonga (87.5%) and 17 New Zealand European ākonga (NZE/89.6%) were working within’ or ‘exceeding’ the Curriculum Milestone, which

highlighted comparable progress between the two main ethnic groups at Stratford Primary School.

➔ 20 (73.4%) of Year 6 ākonga were ‘working within’ or ‘exceeding the Curriculum Milestones. 10 Girls (81.4%) and 9 Boys (64.3%) were ‘working within’ or ‘exceeding’ the Curriculum Milestone, which

again highlighted the discrepancy between the genders. 4 Māori āonga (80%) and 17 NZE ākonga (77.3%) were ‘working within’ or ‘exceeding’ the Curriculum Milestone, which again highlighted

comparable progress between the two main ethnic groups at Stratford Primary School.

➔ As highlighted in the Writing Professional Development Review (see below), Year 8 ākonga were below other cohort groups. 21 (58.4%) of Year 8 ākonga were ‘working within’ or ‘exceeding the

Curriculum Milestones. 11 Girls (62.7%) and 11 Boys (55%) were ‘working within’ or ‘exceeding’ the Curriculum Milestone. This gap was closer than Year 4 and Year 6 but attainment results were lower. 8

Māori ākonga (61.6%) were achieving slightly better than the 12 NZE cohort (54.5%), which was different to the Year 4 and Year 6 cohorts.

➔ Outcome: An ongoing goal will be to track and compare the 3+ Year Cohort with the main school cohort for writing in 2023.

Writing Professional Development Review completed by the Associate Principal and External Writing Facilitator at the end of 2022:

Points of Celebration: Points of celebration in the dataset include the conclusions that:
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★ A majority (61%) of students at SPS are achieving well as developing writers in that they are achieving at a level that is ‘within’ or ‘exceeding’ national expectations for writing.  This is especially the
case for students from Years 1, 2, and 4.

★ The Year 1 and 2 cohorts at SPS are achieving at a level that is well above national levels for their cohort, as last reported by the Ministry of Education (in 2017).  The Year 1 cohort (n=41) is achieving
at a level that is 11% greater than that for the national Year 1 cohort (86% cf. 75%).  The Year 2 cohort (n=40) is achieving at a level that is 14% greater than that for the national Year 2 cohort (88% cf.
74%).

★ In addition, the Year 4 cohort at SPS (n=43) is achieving at a level that is just below the national Year 4 cohort level (69% cf. 73%).

★ Girls in most year levels (with the exception of Year 3 and Year 8) are doing well with an average of 77% of girls in the Year 1,2,4,5,6 and 7 cohorts achieving ‘within’ or ‘exceeding’ national expectations
in writing.  This is just below the national level for ‘all girls’ (77% cf. 79%).

★ The overall level for achievement by all Māori students at SPS (63%) is slightly greater than the equivalent national figure (62%).  In fact, achievement by Māori students in writing at SPS is 4% greater
than achievement by New Zealand European (NZE) students.  Nationally, there is a 15% gap between achievement by NZE students and achievement by Māori students – this is not the case at SPS.

★ A related point of celebration is the fact that of the 9 girls in Year 8 who achieved in the ‘above’ range for writing, 7 identify as Māori.

★ Almost half (9/11) of Year 7-8 priority learners made accelerated progress in writing during 2022.  Although this did not take them to the achievement level they should be ‘within’, it is good to see
significant progress being made by these students.

★ It is good to note that teachers feel that they have made changes to their practice in terms of:
● Running workshops; Using more diverse ways of motivating topics and tasks
● Using more precise learning goals/success criteria
● Giving students more opportunities to share/celebrate their writing
● Modelling more regularly/more precisely
● This is especially good because research tells us that effective use of these strategies is important in generating greater engagement/ progress/ achievement by students in writing.

Points of Challenge: Points of challenge in the dataset include:
➔ Continuing to work on and increase the overall achievement by students in writing at SPS.  To this end, we suggest 2023 targets of:

● 55% of Year 4 students (this year’s Year 3 students) were achieving ‘within’ or ‘exceeding’ national expectations in writing by the end 2023.  Although this would constitute an 18% increase from this
year (in that just 37% reached this level, we believe that this is achievable in that many of the under-achieving students in this cohort will receive priority attention next year).

● 73% of Year 5 students (this year’s Year 4 students) were achieving ‘within’ or ‘or’ national expectations in writing by the end 2023 (an increase of 4%).
● 60% of Year 6 students (this year’s Year 5 students) were achieving ‘within’ or ‘exceeding’ national expectations in writing by the end 2023 (an increase of 8%).
● 63% of Year 7 students (this year’s Year 6 students) were achieving ‘within’ or ‘exceeding’ national expectations in writing by the end 2023 (an increase of 5%).
● 60% of Year 8 students (this year’s Year 7 students) were achieving ‘within’ or ‘exceeding’  national expectations in writing by the end 2023 (an increase of 8%).

➔ School-wide, we suggest a target of 68% of Year 1-8 students achieving ‘within’ or ‘exceeding’ national expectations in writing by the end 2023 (an increase of 7%). This should include:
● Decreasing the proportion of ‘all students’ in the ‘working towards with support’ achievement band by a target of 4% (from 19% to 15%).
● Decreasing the proportion of ‘all students’ in the ‘working’ achievement band by a target of 6% (from 26% to 20%).
● Increasing the proportion of ‘all students’ in the ‘exceeding’ achievement band by a target of 5% (from 13% to 18%).

➔ Decreasing the gap in achievement by boys and girls in writing.  At 17%, it is too wide and the target of decreasing this to no more than 12% should be sought.  The gap is particularly wide for this
year’s Year 3 students (a gap of 28%), this year’s Year 4 students (a gap of 45%), this year’s Year 5 students (a gap of 33%) and this year’s Year 7 students (a gap of 29%).

➔ To this end, attention should be given to monitoring the gender achievement gap for next year’s Year 4, 5, 6 and 8 cohorts.

➔ Working at accelerating the progress of under-achieving students across the school.  In 2022, just 31% of priority learners made accelerated progress, giving them a good chance to ‘catch up’ with other
students.   A target of 50% acceleration should be set for 2023 if the school-wide target of 68% of all students achieving ‘within’ or ‘exceeding’  national expectations in writing is to be met.
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Key Improvement Strategies: What do we have to learn? What will we do? When? Who is responsible for making this is done; What will we see?

What: Who/How: When: Indicators of Progress:

Embedding Schoolwide Writing Consistencies:
Staff have identified writing features through the professional
development undertaken in 2022. The aim is to embed these six key
writing features into weekly writing programmes in 2023. The six key
features are:
● 1. Be clear about the writing purpose; 2. Use ākongas writing; 3.

Stick to the goal when giving feedback; 4. Do not unpack the
whole text when teaching; 5. The writer makes the final changes;
6. Plan the writing workshop.

Team Leaders/Lead
literacy will provide
feedback to colleagues.

Teachers receive
feedback from a buddy
from their video.

Teachers share practice
across teams.

Week 8, Term 1
Week 5, Term 2
Week 5, Term 3

Week 5, Term 2
Week 5, Term 3

Term 2, Week 2
Term 3, Week 2

Team Leaders share observation feedback that
highlights evidence the six writing features are being
embedded into weekly writing programmes.

Buddy feedback supports teachers with what is going
well and their next steps.

Teachers sharing workshop plans and examples of
ākonga writing that reaffirms the six key writing
features.

Professional Development:
Sixty six hours of professional development has been planned with the
same external writing facilitator. This will involve teachers sharing practice
and receiving feedback as they model writing workshops with tamariki.
Teachers will reflect on their teaching and action next steps as part of the
professional growth cycle. Thirty hours of culturally responsive writing
practice will also be explored with an external facilitator. This will align to
the current professional development and six writing features that
teachers are embedding in their writing programmes.

Murray Gadd
All Teachers

Kathe
Tawhiwhirangi-Perry
Teaching Teams and
Leadership Team.

Week 5, Term 1 (2 days)
Week 10, Term 2 (2 days)
Week 7, Term 3 (2 days)

Week 0, Term 1 (1 day)
Week 6, Term 1 (2 days)

Observation feedback from the external facilitator
reaffirms that the six writing features are being
embedded into teachers practice.

Schoolwide writing features are reflected in teacher
planning, teacher dialogue and ākonga writing samples.
Priority writers make accelerated progress as a direct
result of teachers using the six embedded writing
features.

Student Voice, Teacher Voice and Whānau voice:
Survey around teacher knowledge and confidence: Use formative and
summative assessments to plan for students' learning; Provide explicit
whole class and/or small group instruction to meet those needs; Know
what makes quality writing, a quality writing programme and the
approaches implementing this.

Ākonga survey to gather learner voice, which reaffirms the embedding of
the six writing features.

Teachers engage with whānau of priority learners, which supports ākonga
to grow in confidence as they share their writing with a wider audience.

Survey Monkey
completed by teachers.

Associate Principal to
interview ākonga.

Teachers

Week 9, Term 1
Week 9, Term 2
Week 9, Term 3

Week 9, Term 1
Week 9, Term 2
Week 9, Term 3

Increased teacher confidence with knowledge of
writing. Increased teacher confidence with assessing,
planning and implementation of effective writing
practices for both whole class and small groups.

Akonga will be able to articulate what quality writing
looks like, what they are learning, the why and the how
for their writing.

Whānau are Educated to see their value in being an
audience for their tamariki writing. For example, they
support tamarikis motivation to write to an audience.
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Stratford Primary School: Improvement Plan for 2023

Strategic Goals:
1. To ‘CONTINUALLY’ improve the school’s learning culture so students are safe, secure and engaged.
2. To ‘PRIORITISE’ the first four years of a child’s schooling so they can achieve success with the Stratford Primary School Curriculum Milestones.
3. To ‘BUILD’ teachers capability by embedding the Stratford Primary School Teaching Philosophy into the SPS Curriculum, which supports each student to be the best they can

be.

Supporting Improvement Goals 2-4: Improvement Target 1: Where do we want to be at the end of 2023?

Mathematics: To improve the Basic Facts knowledge of all students. 80% of children have made at least 1 year's progress in relation to the milestones for Basic Facts.

Baseline Data: Where are we now? What is the justification for our supporting improvement goals?

2022: The only baseline test we have for Basic Facts is through the JAM testing, which is predominately used for Year 1-3 children. Hunch: If we improve the Number and Basic
Facts knowledge, other parts of Maths will improve including all stages. Why? Less cognitive overload - Basic Facts become instant so tamariki are not having to store so much
information. Action: Recognise improvement in Basic Facts (like what we do for Junior Reading Assessment).

3+ Year Cohort Roopu (Less IEP ākonga). Key: Working towards the Curriculum Milestone, with support; Working towards; Working within; Exceeding.

Basic Facts Stage 0-2 Stage 3 Stage 4 Stage 5 Stage 6 Stage 7 Stage 8

Year 3 2 (17%) 2 (17%) 5 (42%) 3 (25%)

Year 4 6 (29%) 8 (38%) 5 (24%) 2 (10%)

Year 5 6 (19%) 8 (26%) 11 (35%) 6 (19%)

Year 6 1 (3%) 3 (10%) 15 (50%) 9 (30%) 2 (7%)

Year 7 6 (18%) 15 (44%) 10 (29%) 3 (9%)

Year 8 8 (24%) 15 (44%) 8 (24%) 3 (9%)

1 % (2) 9 % (15) 23 % (38) 40 % (64) 20 % (33) 6 % (10)
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Current Mathematics Position:
● Basic Facts Progress: Overall progress is highlighted when Term 1 Basic Fact data is compared with Term 4 Basic Fact data.

○ Number of ākonga who moved from each stage: Stage 0-2 = 18 to 2 ākonga (89% progress); Stage 3 = 33 to 15 ākonga (55% progress); Stage 4 = 38 to 38 ākonga
distorted due to movement from previous levels); Stage 5 = 59 to 64 ākonga (8% progress); Stage 6 = 13 to 33 ākonga (253% progress); Stage 7 = 2 to 10 ākonga
(500%). These results illustrate that the Basic Facts focus has had a positive effect on raising Basic Fact Achievement.

○ Next steps: Review the data and break into Year Levels, ethnic groups and gender groups to identify further trends.

● Year 5-8 PAT Trends: Data is close to the National Mean when you remove ākonga who are on Individual Education Plans. The Year 5-6 Scale Score shift average is 5.4; 7.0
is the goal to make accelerated progress. Year 7-8 Scale Score shift is 4.5; the required Scale Score to make accelerated progress is 5.0. Discussion points: The team
discussed the effectiveness of using Math Buddy to support ākonga with their mathematics knowledge. The team believes it is making a difference for agentic learners. It
is important teachers plan to use the programme to support learning. PAT data supports the notion that the programme has been a positive learning tool. Goal: Narrow
the focus in strand to identify what areas need improvement. Identify exactly what needs to be covered over a two year cycle. For example, angles were not covered this
year but need to be covered next year. What makes a good mathematician? Understanding the problem in front of them; quick recall and accuracy of basic facts;
Comprehension of key mathematics vocabulary. LTP: The team needs better data from PAT trends to include in the LTP. PAT test for Year 3-8 in early Term 1, 2023. Basic
Fact testing: Time frames are a barrier for some teachers to complete the Basic Fact Testing. Review this for 2023. Are all the questions related to Basic Facts e.g. answers
that have remainders?

● Year 3-4 PAT Trends: 63/82 ākonga have made at least 1 years progress. The hunch from the Year 1-2 and Year 3-4 Teams is that having Basic Facts as a focus will further
enhance improvement in mathematics. Discussion Points: Year 3-4 Team agrees to complete PAT in Term 1 to help identify gaps for the 2023 Mathematics Long Term
Plan.

● 3+ Year Cohort Markbook Trends: 51% of ākonga are meeting and/or exceeding the Mathematics Curriculum Milestone. This figure is distorted by the low achievement of
the Year 7-8 3+ cohort. For example, Yr 3 = 83% are meeting and/or exceeding the Mathematics Curriculum Milestone; Yr 4 = 65%; Yr 5 = 58%; Yr 6= 60%; Yr 7= 50% and Yr
8= 19%. Data illustrates that progress declines as ākonga move through Level 3 to Level 4 of the Curriculum Milestones. Assessment has primarily focused on Number.
Support teachers to moderate using a weighting tool for strand and number via the etap markbook.

● School Cohort Data Markbook Trends: 49% 51% of ākonga are meeting and/or exceeding the Mathematics Curriculum Milestone. This is comparably with the 3+ Cohort
Data. Year Level Data shows: Yr 1 = 75% are meeting or exceeding the Mathematics Curriculum Milestone; Yr 2 = 45%; Yr 3= 62%; Yr 4 = 42%; Yr 5 = 50%; Yr 6 = 44%; Yr 7 =
42%; Yr 8 = 16%. Note: This cohort includes approximately 20% of ākonga who are in an IEP. Next steps: Assessment has primarily focused on Number. Support teachers
to moderate using a weighting tool for strand and number via the etap markbook.

Key Improvement Strategies: What do we have to learn? What will we do? When? Who is responsible for making this is done; What will we see?

What: When: Who: Indicators of Progress:

Mathematics Long Term Plan:
Using PAT data trends and Basic Fact trends, develop a Long

Week 3, Term 1. Mathematics Team with
the support of Team

Long Term Plan is used by Teams to plan their targeted mathematics
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Term Mathematics Plan. Teams also consider what major events
are occurring in 2023 and align Mathematics Strands to best fit
the context. For example, the Rugby World Cup links well with
Statistics.

Leaders. programmes.

Teams are hooking ākonga into Mathematics through real life contexts.

Analysing Schoolwide Basic Fact Trends:
Teachers are able to analyse the specific areas of basic facts that
their tamariki need to work on.

Schoolwide trends and analysed at a deeper level. Feedback and
next steps are shared with teachers.

Week 2, each
term.

Week 4, Term 1, 2,
& 3

Classroom teachers

Assistant Principal, ASL
and WSL of Maths.

Yr 1-3: Are using the Jam Testing, monitor progress with specific
reference to basic facts and place value. Markbooks updated and
analysed. Comparison of other tests i.e. e-asttle to identify if
improvements have been made from basic facts to other areas. Compare
baseline basic facts and OTJ.

Accelerated progress of at least one stage improvement throughout the
year.

Mathematics Team to share trends with Team Leaders each term (And
the Board, including one face to face presentation.

Embedding Schoolwide Basic Fact Consistencies:
Teachers are able to provide appropriate practice and
independent activities that enhance their recall and speed.
Leaders provide ongoing support and guidance to teachers.

Team Meetings
Staff meeting
Planned informal
classroom visits by
Mathematics
Leaders.

Team Leaders supported
by the Assistant
Principal, ACL and WSL
of Mathematics.

Ākonga will be able to articulate what their specific goals and work-ons
are.

Ākonga can identify different activities/games they can independently
do to support their improvement in basic facts (agency).

Ākonga can identify when they have mastered a specific skill.

Professional Development:
Thirty six hours of professional development has been funded by
the Ministry of Education. An external facilitator will be used to
support the Mathematics team review and plan teacher
professional development for 2024 and 2025, using the same
approach as the current writing professional development.

TBC, Term 3

TBC, Term 4

Assistant Principal, ASL
and WSL of Maths.

Mathematics Team, with the support of an external facilitator structure
Professional Development for 2024-2025. This will include:
● Unpacking the New Zealand Curriculum Refreshment and how PLD

needs to align to the progress progressions for Understanding,
Knowing and Doing.

● Continue to identify trends around what is working well and areas
to focus on moving forward.

● Use teachers and ākonga voices to plan next steps.

Maths support teacher:
Small groups of children work specifically on basic facts for 20
minute sessions. This will support what the classroom teacher is
doing.

Weekly, Term 1-4 Assistant Principal/
Maths Support Teacher

Children identify goals. They can master these outside of the classroom.
They are able to use basic facts in class.

15h targeted mathematics support.

Mathematics Celebration:
Recognise improvement in basic facts with specific certificates
for each level of achievement.

Team Assemblies Class Teachers Once termly tests are completed, monitor progress and identify gaps
moving forward. Sharing of more and more children at assemblies
moving forward.
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Supporting Improvement Goals 2-4: Improvement Target 1: Where do we want to be at the end of 2023?

Te Reo Māori: To raise the level of Te Reo Māori across the school community
(teachers, students, whānau).

✓ To embed 20+ schoolwide words/phrases in Te Reo Māori.
✓ Stratford Primary School ākonga are receiving between 10+ hours of integrated Te Reo and

Tikanga Māori per week.

Baseline Data: Where are we now? What is the justification for our supporting improvement goals?

Current Position: All teachers are fully committed towards learning and using Te Reo Māori. With the support of a MAC Facilitator, a set of schoolwide words/phrases has been developed and agreed
by all the teachers. All teachers are working on personal goals for progress in te reo me ngā tikanga Māori. Ākonga are leading school powhiri, which has been a real strength this year. Three out of
approximately 25 teachers have registered for Te Ahu o te Reo Māori ki te Taiuru (Te Reo Māori Professional Development). Thirty hours of culturally responsive practice has been planned for writing
professional development in 2023. Further schoolwide professional development will be provided in 2023, with the Principal working alongside a MAC Facilitator.

Teacher Te Reo Māori Survey (Term 4, 2022)

Schoolwide Te Reo Māori Phrases 2022 1-5 words/phrases 6-10 words/phrases 11-15 words/phrases 16-20 words/phrases 21+ words/phrases

How many schoolwide Te Reo Māori phrases are
you using regularly?

7 8 8 1 1

Teacher Confidence to speak Te Reo Māori Not confidence Developing confidence Confident Doing extended study Fluent

What is your level of confidence to speak Te Reo
Māori?

1 15 9 0 0

Karakia Not at all 1-2 times per week 3-4 times per week Daily Extending Daily

How often do you use karakia in class… 2 3 2 15 3

Tikanga Not at all Sometimes Most of the time Always Across the school

How often are you modelling and promoting
school tikanga?

0 0 11 10 4

Personal Pepeha Not displayed Displayed Shared with my class Shared in assembly Extended & Shared

How have you developed and shared your
personal pepeha?

0 11 5 6 3
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Key Improvement Strategies: What do we have to learn? What will we do? When? Who is responsible for making this is done; What will we see?

What: When: Who: Indicators of Progress

Professional Development: MAC Cluster
● MAC Facilitator and the Principal to support Team

Leaders with the embedding of the school Te Reo
Māori words/phrases.

● MAC Facilitator and the Principal to work with a
group of ākonga to develop their knowledge of Te
Reo and gather their voice.

2 February (Day)
30 March (Day)
20 July (Day)
12 October (Day)

Lead: Mac
Facilitator, Team
Leaders and the
Leadership Team.

The 21+ SPS Te Reo Phrases are embedded into classroom
programmes. This is evident by teacher and tamariki voice.

A new school Karakia is introduced and embedded into classroom
programmes.

Structured Te Reo is planned and embedded into classroom routines.
This is evident that more Te Reo Māori is heard in classrooms.

Staff Meetings:
● Each term, break into mixed teams and share

current Te Reo Māori practice.

Term 2, Week 2
Term 3, Week 2

Lead: Team Leaders
supported by
classroom teachers.

Teachers support each other with growing their Te Reo Māori
Practice.

Shared consistencies reinforced e.g. Te Reo phrases and Tikanga.

Te Reo Māori and School Tikanga:
● To review the current tikanga expectations.
● To plan powhiri for all visitors.
● To update and use the Pepeha sequence, which is

differentiated across the four teams.

Term 1, 2023 Lead: Team Leaders/
Leadership Team

A new school karakia is used in classrooms that reflects Te Kura
Tuatahi o Whakaahurangi.

Everyone at SPS understands the powhiri process at SPS. Tamariki are
leading powhiri for all groups of visitors and/or school events.

Tamariki are supported to learn more about their identity by
developing their own Pepeha and sharing with others.

Kapa Haka
Continue to grow the Kapa Haka Roopu group. We will
complete a survey of ākonga to establish what barriers
maybe stopping them from participating in the
programme.

Term 1, 2022 Lead: Principal,
Kaupapa Māori Lead
Person

To continue to raise the profile of Kapa Haka.
More Senior Tamariki are involved in Kapa Haka.
Ākonga voice is driving the future direction of the programme,
including developing leadership skills.

Professional Growth for all staff:
All staff, including support staff, have a goal related to
growing their understanding and ability to use the SPS
Te Reo Māori phrases with tamariki.

Reviewed twice as
term in Term 1-3.

Lead: Principal
Support:
Professional Growth
Coaches

Teachers are reflecting on their Te Reo Māori journey through the
Professional Growth (Coaching) Process.
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Other Improvement Areas for 2023

Curriculum: Community Engagement/Personnel/Board: Property (10 Year Property Plan) and Finance:

Health Programme: Week 2, Term 1, 2023.
★ Review the Health Programme and consult with

whānau.

Reviewing Year 7-8 Technology: Week 3, Term 1.
★ Gather ākonga voice to help shape the tech

programme.
★ Include specialised dancing as an option. Continue to

promote the arts.
★ Review digital programmes to engage boys.

Leadership Programmes: Week 3, Term 1.
★ Review the Leadership Programme with the aim of

empowering Year 7-8 ākonga.

Kapa Haka: Week 3, Term 1.
★ Gather ākonga voice around Kapa Haka to plan the

2023 programme.

School Culture: Team Leader and Board Meetings.
★ PB4L Reports each month/Anti Bullying Trends/ Social

Media Trends.

Physical Education (Healthy Active Learning with Sport
Taranaki) (2nd Year):
★ Lead Teacher working with Sport Taranaki contract.
★ Lead Teacher supporting teachers with PE lessons.
★ Development of structured PE lessons on the Teachers

Hub.

Te Kāhui Ako o Taranaki Mohoao:
★ Continue to work in partnership to develop teacher

capability.
★ Opportunities for teachers with targeted professional

development.

Whānau Engagement:
★ Whānau (Week 2, Term 1, 2023): Share the plans for

raising boys' achievement with whānau.

★ Health Education: Consultation with whānau as per
legislative requirements.

★ Komiti Urangi Committee: Invite whānau to these
meetings that will occur in Term 1 (Whānau Day) and
seek feedback via a survey in Term 3.

★ Cybersafety: Continue to provide opportunities to
Educate parents and whānau around managing their
child/children's online safety.

★ Whānau Education: Consider options to keep
Educating Whānau around how they can support their
tamariki with learning, in partnership with teachers.

Personnel:
★ Privacy Act: Consider all privacy matters when reviewing

Board Policies.

★ Review in Term 4, The SPS Standards of Teaching:
Continue to refine the SPS Standards, which are aligned
to the Teaching Standards of Teaching.

★ Equal Employment Opportunities: At the start of Term 3,
complete a review of Equal Employment Opportunities
and a review of all staffing looking ahead to 2024.

Board:
★ Te Tiriti o Waitangi: Ongoing unpacking of the Board’s

Governance Role, including linking in the NELPS.
★ ERO: The Board is informed about the ongoing progress

with the Writing PLD.

Property:
★ Weathertightness work on Room 17 - 20 plus the

Wharenui: This will cause some disruption to the
learning spaces. Potentially, a class will move to the
wharenui and/or another class maybe brought onsite to
limit the disruption to the Year 3-4 Team.

★ Minor Replacement Roofing: To be completed around
Room 1-8, Room 14-15, SENCO Room, Enviro Room and
the Caretakers Shed.

★ Junior Deck Area: Outside rook added to this area.
Funding source through reserves and a TET Grant.

Finance:
★ Painting Contract: End the current contract and plan

the next 5 years painting plan.

★ Approval of Credit Card Statements: All credit card
statements should be signed as evidence of approval by
the Presiding Member.

★ Operational grant salaries exceeded 67% of your total
operations grant: In general, it is recommended that
operational grant salaries should not exceed 67% of
operational funding. Where this percentage is
exceeded, the school is more likely to become reliant
upon local funding to cover any deficit. As local funding
is not a guaranteed source of income, the Board needs
to be aware that this holding of additional staff could
affect the financial performance and position of the
school and therefore should be monitored closely.
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Stratford Primary School: Board Annual Work Plan for 2023
Review Evaluation Review/ Evaluate 13 Feb 27 March 15 May 19 June 7 August 11 Sept 30 Oct 7 Dec (Thur)

Strategic Decisions
(NAG 2, 7 & 8)

Charter/BoT Election Charter approved, sent
to MoE by 1 March

Table 1 March Return
Confirm Charter has
been received by the

MoE

Annual Report available
for Parents (+ Online)

Table the 1 July Return Draft: Analysis of
Variance and  Annual

Plan 2024

Board Training:
NZSTA Tool

Ed & Training Act 2020;
Te Tiriti o Waitangi

Ed & Training Act 2020;
Te Tiriti o Waitangi

Ed & Training Act 2020;
Te Tiriti o Waitangi

Ed & Training Act 2020;
Te Tiriti o Waitangi

Ed & Training Act 2020;
Te Tiriti o Waitangi

Ed & Training Act 2020;
Te Tiriti o Waitangi

Ed & Training Act 2020;
Te Tiriti o Waitangi

Ed & Training Act 2020; Te
Tiriti o Waitangi

Policy Review
(Governance)

* See Board notes
below; Van Use Policy;
Digital Comms Policy.

Use of School Facilities
by Outside Agencies

Whānau Engagement;
Self Review Policy

EEO; Finance Committee Terms of Reference;
Financial Operating Policies;

Policy Review
(Operational)

Property & Child Safety
Policies.

Engaging Parents &
Whānau in students’

learning Policies

Monitoring (Principal
Report)
NAG 1-8

Student Assessment Analysis of Variance
2022;  PAT Mathematics

Trends.

Priority Learning Target
Setup; e-asttle writing

trends; Me and My
School Survey.

Priority Learning
Progress for Term 1.

Priority Learning
Progress for Term 2

Progress of IEP
Learners.

Priority Progress for
Term 3; Schoolwide
Writing and Maths

Trends.

3+ Cohort v Current
Cohort; Priority Progress

for Term 4.

Annual Plan/
Curriculum Review

Annual Plan Goals;
RTLiT Report (Helen)

SENCO
(Sheenagh/Melissa)
Annual Plan Goals

Within School Leads
(Sonia/Chad);

Annual Plan Goals

Across School Lead
(CoL); PB4L (Jason.D);

Annual Plan Goals

Literacy Team (Karen/
Gareth); Annual Plan

Goals

Tutor Teachers
(Jess/Emma); Annual

Plan Goals

Annual Plan Goals
Reading Recovery (Kim)

Mutukaroa (Melissa

Annual Plan Goals

Consultation Whānau Day (Survey) Anti-Bullying and
General Survey

Komiti Urungi Report Komiti Urungi Report

Personnel Appraisal Process and

Attestation

Teacher Registration Appointment
Procedure

Staffing for 2024
Principal Appraisal

Provisionally
Registered Teachers

Finance Budget approved by the
Board

Asset Register reviewed
and updated by the
Finance Committee

Board to approve the
2022 Audit

Finance Committee:
Receipting Process/

Internal Controls

SUE Reports (Audit) by
the Finance Committee

(Staff check)

Draft Budget approved/
Board; Audit Prep

Property Nov/Dec Report Jan/Feb Report March Report April Report May/June Report July Report Aug/Sep Report Oct Report

Health and Safety
(Audit)

Police Vetting (Camps) Confirmation: New staff
have been briefed on

H&S Procedures

Social Media Issues Abuse recognition
reporting

Surrender and

Retention

Health and Safety Audit
Emergency Evacuation

/Emergency Kit

Physical Restraint;
Digital Technology and

Cybersafety

Attendance, Stand
Down & Suspension

Attendance Term 4 Attendance: Priority
Learners Report

Attendance Term 1 Attendance: Priority
Learners Report

Attendance Term 2 Length of year (Audit);
Attendance: Priority

Learners Report

Attendance Term 3 Attendance: Priority
Learners Report

BBoard Notes * Presiding Member Policy, Appointment of Presiding Member + Sub Committees Financial Delegations; Credit Card; Enrolment; Health & Safety; Triennial Work Plan, Conflict of Interest; and the Code of Behaviour Policy.
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